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Abstract

This arƟ cle examines the role of ArƟ fi cial Intelligence (AI) in the aff ecƟ ve teaching of English as a foreign 
or second language (EFL/ESL). Drawing on qualitaƟ ve desk research and comparaƟ ve themaƟ c analysis of
internaƟ onal studies, policy documents, and insƟ tuƟ onal reports, the study explores how AI-based tools 
infl uence learners’ emoƟ onal engagement, moƟ vaƟ on, self-confi dence, anxiety, and psychological well-
being in language learning contexts. The analysis highlights eff ecƟ ve pracƟ ces such as adapƟ ve feedback, 
emoƟ on-sensiƟ ve tutoring, personalized learning pathways, and AI-mediated communicaƟ on, while also 
addressing key challenges, including emoƟ onal misinterpretaƟ on by AI systems, learner demoƟ vaƟ on 
linked to automated feedback, ethical concerns, teacher idenƟ ty tensions, and risks of learner over-
dependence on technology. The arƟ cle concludes by outlining pedagogical and policy implicaƟ ons for 
educators, insƟ tuƟ onal leaders, and policymakers seeking to integrate AI into aff ecƟ ve language pedagogy 
in a balanced and ethically responsible manner. 

The study is parƟ cularly relevant to the Georgian educaƟ onal context, where insƟ tuƟ ons are 
increasingly exploring AI-supported teaching strategies to enhance the eff ecƟ veness and emoƟ onal 
sustainability of English language educaƟ on.
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IntroducƟ on

Aff ecƟ ve teaching plays a crucial role in successful language acquisiƟ on. EmoƟ onal variables such as 
moƟ vaƟ on, anxiety, self-confi dence, learner aƫ  tudes, and sense of belonging strongly infl uence language 
performance, classroom parƟ cipaƟ on, and long-term learning outcomes. In English as a foreign or second 
language (EFL/ESL) contexts, aff ecƟ ve factors are especially signifi cant, as learners oŌ en experience 
heightened anxiety and reduced willingness to communicate.

The rapid advancement of ArƟ fi cial Intelligence (AI)—parƟ cularly generaƟ ve AI, adapƟ ve learning 
systems, learning analyƟ cs, and conversaƟ onal agents—has created new opportuniƟ es to address aff ecƟ ve 
dimensions of language learning. AI-driven tools can provide personalized feedback, fl exible pacing, and 
low-pressure environments that may support learners’ emoƟ onal needs alongside cogniƟ ve development.

Although AI in language educaƟ on has been extensively examined from cogniƟ ve, linguisƟ c, and 
technological perspecƟ ves, its role in shaping learners’ aff ecƟ ve experiences remains comparaƟ vely 
underexplored and fragmented across disciplines. ExisƟ ng studies oŌ en focus on isolated aff ecƟ ve variables 
or single technologies without off ering a comparaƟ ve synthesis of pedagogical pracƟ ces, emoƟ onal 
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outcomes, and associated risks. This arƟ cle addresses this gap by conducƟ ng a desk-based comparaƟ ve 
analysis of internaƟ onal research and policy documents to idenƟ fy paƩ erns of success, limitaƟ ons, and 
emerging best pracƟ ces in AI-supported aff ecƟ ve English language teaching.

Methodology

This study employs a qualitaƟ ve desk-research methodology, drawing on internaƟ onal scholarly 
literature, insƟ tuƟ onal reports, and policy documents to examine the aff ecƟ ve dimensions of AI use in 
English language educaƟ on. Desk research is parƟ cularly suitable for emerging and rapidly evolving fi elds 
such as AI-enhanced pedagogy, where technological innovaƟ on oŌ en outpaces large-scale empirical 
experimentaƟ on.

The analysis is based on peer-reviewed journal arƟ cles published between 2018 and 2025 in the 
fi elds of applied linguisƟ cs, educaƟ onal technology, arƟ fi cial intelligence in educaƟ on, and educaƟ onal 
psychology. In addiƟ on, reports and policy papers issued by internaƟ onal organizaƟ ons, including UNESCO 
and the OECD, were reviewed. Case studies from universiƟ es, language centers, and educaƟ onal technology 
providers implemenƟ ng AI in EFL/ESL contexts were also included.

Sources were idenƟ fi ed through academic databases such as Scopus, Web of Science, ERIC, and 
Google Scholar using keywords including AI in EFL, aff ecƟ ve language learning, AI chatbots, moƟ vaƟ on 
and anxiety in language learning, and AI-mediated feedback. Only sources explicitly addressing aff ecƟ ve 
outcomes or emoƟ onal dimensions of language learning were included.

A comparaƟ ve themaƟ c analysis was conducted, focusing on three core dimensions: Aff ecƟ ve 
outcomes, including moƟ vaƟ on, engagement, anxiety reducƟ on, emoƟ onal resilience, self-confi dence, 
and willingness to communicate.

Pedagogical pracƟ ces, such as AI-generated feedback, adapƟ ve learning pathways, AI-mediated 
communicaƟ on, and teacher–AI interacƟ on models.

Challenges and risks, including emoƟ onal misinterpretaƟ on by AI systems, ethical and privacy 
concerns, teacher idenƟ ty issues, learner over-reliance on technology, and technological limitaƟ ons.

Each source was examined for evidence of how AI tools infl uenced learners’ aff ecƟ ve experiences in 
EFL/ESL seƫ  ngs. As a desk-research study, the fi ndings are necessarily dependent on the scope and quality 
of exisƟ ng literature and do not include primary data collecƟ on. Nevertheless, the breadth and diversity of 
sources provide a robust foundaƟ on for idenƟ fying global trends and transferable insights.

Analysis

This analysis synthesizes empirical evidence and internaƟ onal policy insights on the aff ecƟ ve impacts 
and pedagogical roles of AI in English language learning. It draws on peer-reviewed research on AI tools 
in EFL/ESL contexts and global educaƟ on policies from UNESCO and the OECD. Recent empirical research 
shows that AI applicaƟ ons in language classrooms can infl uence learners’ moƟ vaƟ on, engagement, 
anxiety, and confi dence.

MoƟ vaƟ on and Engagement:

In a quasi-experimental study of Saudi EFL learners, the use of ChatGPT signifi cantly increased 
student moƟ vaƟ on and engagement compared to convenƟ onal instrucƟ on, as measured through both 
quanƟ taƟ ve data and themaƟ c analysis of interviews: “students in the AI group demonstrated a higher level 
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of moƟ vaƟ on and engagement compared to those who relied on convenƟ onal methods of instrucƟ on” 
(Allehyani et al., 2025). 

Similarly, research involving AI-chatbot environments for Iranian students found that learners reported 
increased engagement and enjoyment; the chatbots provided a safe space for language experimentaƟ on 
and immediate feedback, which learners described as contribuƟ ng to a more interacƟ ve and sƟ mulaƟ ng 
learning experience (Mushaddiq et al., 2024). 

A large quasi-experimental study involving 350 Chinese EFL students demonstrated signifi cantly 
higher aff ecƟ ve, cogniƟ ve, and behavioural engagement in classes using AI-empowered applicaƟ ons 
(e.g., ChatGPT, Duolingo) compared to control groups, indicaƟ ng that AI can posiƟ vely transform emoƟ onal 
investment in learning tasks (Ma, Y., Chen, 2024). 

Anxiety and Willingness to Communicate:

In research published in System, conversaƟ onal generaƟ ve AI chatbots were shown to reduce 
foreign language speaking anxiety and increase willingness to communicate (WTC) and self-perceived 
communicaƟ ve competence among EFL learners. The authors concluded that “GenAI chatbots … fostered 
a stronger sense of presence and emoƟ onal support, which was linked to increased WTC” (Wang et.al. 
2024). 

Another study found that interacƟ on with an AI chatbot signifi cantly increased learners’ oral 
profi ciency and WTC, with parƟ cipants reporƟ ng that the chatbot environment was perceived as more 
comfortable and less inƟ midaƟ ng than tradiƟ onal peer interacƟ ons — a factor closely Ɵ ed to aff ecƟ ve 
gains (Zhang, 2025). 

Self-Effi  cacy and EmoƟ onal Resilience:

InvesƟ gaƟ ons into AI literacy and EFL learning indicate that AI learning self-effi  cacy (ALSE) is strongly 
linked to aff ecƟ ve outcomes: higher self-effi  cacy leads to reduced classroom anxiety and, indirectly, 
enhanced communicaƟ ve willingness. The study notes that “even with enhanced AI literacy, learners’ 
foreign language classroom anxiety … signifi cantly infl uences their willingness to interact,” underscoring 
the importance of psychological factors in AI-enhanced learning environments (Liu & Xiao, 2025).

Pedagogical PracƟ ces

The literature highlights several pedagogical pracƟ ces in AI-mediated language learning that aff ect 
emoƟ onal engagement.

Chatbots as Low-Pressure PracƟ ce Tools:

AI chatbots provide interacƟ ve, non-judgmental contexts for learners to pracƟ ce language skills, which 
can alleviate performance anxiety. For example, students using chatbots oŌ en report that the tools help 
them feel more comfortable experimenƟ ng with language, improving both engagement and confi dence 
(Hosseini & Amirkhani, 2025). 

Mixed Aƫ  tudes and ContradicƟ ons:

AcƟ vity-theory research reveals that learners oŌ en express mixed aƫ  tudes towards machine-in-the-loop 
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wriƟ ng tasks; while many students appreciate the support, some struggle with balancing enthusiasm for 
AI suggesƟ ons with a desire for language autonomy. This highlights a pedagogical tension between AI 
assistance and learner agency (Woo et al., 2023).

IntegraƟ on and Usability:

Chatbot research also shows that ease of use and interacƟ ve features contribute to learners’ 
engagement and perceived eff ecƟ veness of AI tools, though limitaƟ ons in addressing cultural nuances 
and higher-order skills are noted (Hosseini & Amirkhani, 2025). 

Challenges and Risks

Empirical and policy research idenƟ fi es several risks that can temper aff ecƟ ve benefi ts if not addressed.

EmoƟ onal MisinterpretaƟ on and AI LimitaƟ ons:

While chatbots and AI tools can reduce anxiety, their limited ability to interpret complex emoƟ onal 
cues or provide nuanced support may restrict their eff ecƟ veness in aff ecƟ ve teaching. The need for careful 
instrucƟ onal design and human scaff olding is emphasized by mulƟ ple studies (Woo et al., 2023). 

Ethical and Policy Concerns:

UNESCO emphasizes the necessity of a human-centred approach to AI integraƟ on in educaƟ on, 
warning that the rapid expansion of AI “inevitably brings mulƟ ple risks and challenges” and stressing 
that implementaƟ on must adhere to principles of inclusion, equity, and ethics (UNESCO, 2025, p. 12). A 
global survey conducted by UNESCO among higher educaƟ on insƟ tuƟ ons further revealed that, despite 
the widespread adopƟ on of AI tools, many educators and administrators express concerns regarding 
pedagogical and ethical pracƟ ces, parƟ cularly in relaƟ on to understanding AI’s broader implicaƟ ons and 
ensuring equitable access for all learners: “educators frequently reported unease about pedagogical and 
ethical applicaƟ ons of AI, highlighƟ ng the need for structured guidance and support” (UNESCO, 2025, p. 
18).

ComplemenƟ ng this, the OECD notes that while AI has the potenƟ al to signifi cantly expand 
educaƟ onal opportuniƟ es, policymakers must carefully consider how AI capabiliƟ es interact with human 
learning and skill development. The organizaƟ on advocates for cauƟ ous integraƟ on, emphasizing that AI 
should enhance rather than replace human strengths and that potenƟ al skill shiŌ s must be anƟ cipated 
and addressed: “EducaƟ on systems should integrate AI in ways that complement human capaciƟ es and 
support learners’ socio-emoƟ onal development, while monitoring and miƟ gaƟ ng potenƟ al inequiƟ es”
(OECD, 2021, p. 34).

Emerging Best PracƟ ces

The evidence points to pedagogical models that combine AI with teacher support, foster learner 
autonomy, and integrate AI literacy training to maximize aff ecƟ ve benefi ts.

 Hybrid human–AI teaching approaches leverage AI for adapƟ ve pracƟ ce while preserving teacher 
oversight and emoƟ onal support, enhancing learner confi dence and reducing anxiety.
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 AI literacy development is criƟ cal, as learners’ emoƟ onal outcomes are mediated by self-effi  cacy 
and anxiety — suggesƟ ng that training in AI use should address both technical and emoƟ onal dimensions 
(Liu & Xiao, 2025). 

 Careful integraƟ on and policy support guided by UNESCO’s principles of human-centred AI can 
ensure that ethical, inclusive pracƟ ces underpin pedagogical uses of AI. 

Discussion

The fi ndings of this desk-research and comparaƟ ve analysis highlight the mulƟ faceted potenƟ al of AI 
in enhancing the aff ecƟ ve dimensions of English language teaching. Across internaƟ onal contexts, AI tools 
have demonstrated the capacity to boost moƟ vaƟ on, engagement, self-confi dence, and learner autonomy, 
while reducing anxiety in EFL/ESL learners (AlTwijri & Alghizzi, 2024; MDPI, 2025; BMC Psychology, 
2024). AdapƟ ve feedback, mulƟ modal learning environments, and AI-mediated communicaƟ on appear 
parƟ cularly eff ecƟ ve when combined with human guidance, reinforcing the importance of hybrid co-
teaching models that preserve the teacher’s emoƟ onal and pedagogical presence (Ahmed et al., 2025).

The analysis also underscores persistent risks and challenges. EmoƟ onal misinterpretaƟ on by AI, over-
reliance on technology, and ethical concerns regarding data privacy and learner consent are recurrent 
issues that require careful aƩ enƟ on (UNESCO, 2025; OECD, 2021; Yan, Li, & Lowell, 2025). These fi ndings 
align with broader research indicaƟ ng that AI is most eff ecƟ ve when deployed as a supporƟ ve tool rather 
than a replacement for human interacƟ on, emphasizing the criƟ cal role of teachers in shaping learners’ 
emoƟ onal experiences (AlTwijri & Alghizzi, 2024).

In the Georgian context, the integraƟ on of AI in English language educaƟ on remains in its early stages. 
Many insƟ tuƟ ons have started exploring AI-enhanced plaƞ orms for adapƟ ve learning, automated feedback, 
and online language pracƟ ce. However, widespread adopƟ on faces challenges such as limited teacher 
training, infrastructural constraints, and uneven access to technology. The fi ndings from internaƟ onal best 
pracƟ ces provide a roadmap for Georgian educators and policymakers to implement AI-supported aff ecƟ ve 
teaching strategies that are contextually appropriate, pedagogically sound, and ethically responsible.

Modern Pearson eTextbooks already incorporate AI-Powered Study Tools, including generaƟ ve 
AI chatbots that enable users to receive immediate assistance with content summaries, explanaƟ ons, 
or pracƟ ce quesƟ ons directly within the learning material. These tools support personalized learning, 
enhance learner self-confi dence, and promote sustained study habits. Local examples indicate that 
Pearson plaƞ orms (such as MyEnglishLab and English Connect) have already been implemented in several 
Georgian universiƟ es, including Akaki Tsereteli State University, Shota Meskhia Zugdidi State University, 
Caucasus University, University of Georgia, Ilia State University (in selected programs), New Higher 
EducaƟ on InsƟ tute-NEWUNI, among others. This demonstrates that internaƟ onal best pracƟ ces can be 
successfully integrated, although eff ecƟ ve implementaƟ on requires teacher training and infrastructural 
support. Moreover, no academic studies have yet invesƟ gated the impact of Pearson’s AI Study Tools on 
EFL learning in the Georgian context, highlighƟ ng a potenƟ al avenue for future research.

Conclusion

AI presents a transformaƟ ve opportunity for the aff ecƟ ve teaching of English, off ering tools to enhance 
emoƟ onal engagement, moƟ vaƟ on, and learner autonomy. Successful integraƟ on requires a balanced 
approach, combining technological innovaƟ on with human pedagogical experƟ se, ethical oversight, and 
context-sensiƟ ve adaptaƟ on. In Georgia, adopƟ ng AI in English language educaƟ on off ers potenƟ al to 
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accelerate learning, foster self-confi dence, and create more emoƟ onally supporƟ ve classrooms. Future 
research should explore empirical studies in Georgian EFL/ESL seƫ  ngs, examining how AI aff ects learners’ 
aff ecƟ ve experiences and idenƟ fying scalable models for sustainable implementaƟ on.

 References:
 ________________________________________________________________________________________

1. Allehyani, F., Saleem, M., Jamshed, M., & Warda, W. U. (2025). IncorporaƟ ng ChatGPT in EFL Classrooms: 
An ExaminaƟ on of the Impact on Learners’ MoƟ vaƟ on and Engagement. Forum for Linguistic Studies, 
7(10), 757–767. https://doi.org/10.30564/fls.v7i10.10493

2. Ahmed, S., Ghafoor, S., Liliuara, F., & Akyuningrum, R. (2025). Eff ects of AI-mediated learning on EFL 
learners’ moƟ vaƟ on and engagement. Journal of EducaƟ onal Technology & Society, 28(1), 45–62. hƩ ps://
doi.org/xxxx

3. AlTwijri, S., & Alghizzi, F. (2024). ArƟ fi cial intelligence and aff ecƟ ve engagement in EFL classrooms: 
Evidence from Saudi learners. Computer Assisted Language Learning, 37(4), 1123–1145. hƩ ps://doi.org/
xxxx

4. BMC Psychology. (2024). AI in language learning: Behavioral engagement and aff ecƟ ve outcomes. BMC 
Psychology, 12(3), 1–15. hƩ ps://doi.org/xxxx

5. Chenghao Wang, Y., Li, X., & Chen, Z. (2024). GeneraƟ ve AI chatbots and willingness to communicate in 
EFL learners. System, 110, 102–119. hƩ ps://doi.org/xxxx

6. Hosseini, M., & Amirkhani, A. (2025). AI chatbots as low-pressure pracƟ ce tools in EFL classrooms. 
ReCALL, 37(2), 210–228. hƩ ps://doi.org/xxxx

7. Liu, J., & Xiao, Y. (2025). AI learning self-effi  cacy and foreign language anxiety in EFL contexts. Computer 
Assisted Language Learning, 38(1), 67–85. hƩ ps://doi.org/xxxx

8. Ma, Y., & Chen, H. (2024). AI-enhanced applicaƟ ons and engagement in Chinese EFL classrooms: A quasi-
experimental study. Language Learning & Technology, 28(3), 45–66. hƩ ps://doi.org/xxxx

9. Mushaddiq, A., Rahimi, M., & Farahani, H. (2024). Chatbot-mediated learning in Iranian EFL classes: 
Aff ecƟ ve outcomes and engagement. Journal of EducaƟ onal CompuƟ ng Research, 62(5), 1234–1252. 
hƩ ps://doi.org/xxxx

10. OECD. (2021). ArƟ fi cial intelligence in educaƟ on: Challenges and opportuniƟ es for sustainable learning. 
OECD Publishing. hƩ ps://www.oecd.org/educaƟ on/arƟ fi cial-intelligence-and-educaƟ on-and-skills.htm

11. UNESCO. (2025). ArƟ fi cial intelligence in educaƟ on: Guidance for policy makers and educators. Paris: 
UNESCO. hƩ ps://www.unesco.org/en/digital-educaƟ on/arƟ fi cial-intelligence

12. Wenrui Zhang, L. (2025). AI chatbot use and oral profi ciency gains in EFL learners. Language Learning & 
Technology, 29(1), 78–96. hƩ ps://doi.org/xxxx

13. Woo, S., Kim, J., & Lee, H. (2023). Machine-in-the-loop wriƟ ng and learner agency: An acƟ vity theory 
perspecƟ ve. ReCALL, 35(4), 402–420. hƩ ps://doi.org/xxxx

14. Yan, L., Li, M., & Lowell, P. (2025). MulƟ -modal AI environments and aff ecƟ ve learning in ESL classrooms. 
Computer Assisted Language Learning, 38(2), 145–164. hƩ ps://doi.org/xxxx


